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CURRICULUM

[HADRIAN BRIGGS]

1. Purpose
The curriculum is central to securing the school’s values and aims. It provides students with a secure foundation for academic progress at each stage of their development while encouraging them to aim high, pursue their interests and become well-rounded, thoughtful and successful young women.
The curriculum includes formal teaching and learning within lessons as well as the broader opportunities provided through enrichment, co-curricular activities, visits, speakers, competitions, partnerships, leadership and service.
The school’s values of Confidence, Curiosity and Connection shape the curriculum. They are supported by the Royal High Learner Qualities: being Brave, Reflective, Inquisitive, Collaborative, Kind and Sparky. These qualities provide a consistent framework through which students and teachers can reflect upon learning and personal development.
Through their experience of the curriculum, students should develop into committed and enthusiastic lifelong learners who possess the knowledge, skills, confidence and integrity to contribute positively to the wider world.
2. Statutory framework
This policy is supported by curriculum plans, departmental handbooks, programmes of study and schemes of work.
The curriculum is informed by, but not limited to, the National Curriculum. It meets the requirements of the Independent School Standards and provides students with appropriate experience in:
· linguistic education;
· mathematical education;
· scientific education;
· technological education;
· human and social education;
· physical education; and
· aesthetic and creative education.
The curriculum also:
· develops speaking, listening, literacy and numeracy;
· provides Personal, Social, Health and Economic Education;
· provides Relationships and Sex Education;
· provides impartial careers education, information, advice and guidance;
· prepares students for the opportunities, responsibilities and experiences of life in British society;
· promotes the fundamental British values of democracy, the rule of law, individual liberty, and mutual respect and tolerance of those with different faiths and beliefs;
· promotes respect for other people, paying particular regard to the protected characteristics set out in the Equality Act 2010;
· provides appropriately for students with SEND and other identified needs;
· supports multilingual learners;
· provides appropriate challenge for more able students;
· enables students to acquire knowledge, make progress and prepare for the next stage of education, training or employment; and
· provides appropriate preparation for adult life.
Curriculum content presenting political or other contested issues will be taught in a balanced manner appropriate to the students’ ages and understanding.
3. Aims
The curriculum aims:
1. to provide a broad, balanced, coherent and ambitious education from Years 5–13;
2. to ensure that all students acquire secure subject knowledge and develop the skills required to apply it;
3. to meet the needs of students at different stages of development while maintaining high expectations for all;
4. to provide appropriate support and challenge for students with SEND, multilingual learners, bursary students and more able students;
5. to foster intellectual curiosity, creativity, independence and enjoyment of learning;
6. to develop literacy, oracy, numeracy and digital literacy across the curriculum;
7. to develop effective learning habits through engagement with rich and appropriately challenging subject content;
8. to enable students to pursue individual strengths, interests and ambitions as they progress through the school;
9. to provide increasing opportunities for appropriate specialisation while maintaining breadth;
10. to prepare students effectively for GCSE, IGCSE, A-level and other external qualifications;
11. to support students in making thoughtful academic and careers choices;
12. to prepare students for higher education, apprenticeships, employment and adult life;
13. to develop students’ understanding of the responsible and ethical use of digital technology and artificial intelligence;
14. to promote the school’s values, Royal High Learner Qualities, fundamental British values and respect for others; and
15. to ensure that curriculum provision and its impact are evaluated and improved regularly.
4. Curriculum principles
4.1 Knowledge
Knowledge is the foundation upon which learning develops. A knowledge-rich curriculum provides students with the intellectual resources required to understand complex ideas, participate in informed discussion and think independently.
The curriculum develops:
· substantive knowledge: the content, facts, concepts and ideas within a subject;
· disciplinary knowledge: an understanding of how knowledge is developed, tested, interpreted and debated within a discipline; and
· cultural knowledge: engagement with significant stories, texts, events, people, traditions, discoveries and ideas from Britain and the wider world.
Curriculum content is carefully sequenced so that new learning builds upon what students already know. Teachers use retrieval and other appropriate strategies to help students retain, connect and apply important knowledge.
4.2 Subject-specific skills
Students develop skills through meaningful engagement with subject knowledge. Each discipline has its own distinctive ways of thinking, communicating, investigating and evaluating.
These include:
· reading, writing, oracy and textual analysis in English;
· mathematical fluency, reasoning, problem-solving and proof;
· scientific investigation, data interpretation and evaluation of evidence;
· source analysis, historical interpretation and geographical enquiry;
· listening, speaking, reading and writing in modern and classical languages;
· creative thinking, design, technical precision, performance and evaluation in the creative and technological subjects; and
· physical competence, teamwork, strategy and evaluation in PE and Games.
Heads of Department and subject leaders are responsible for identifying the important knowledge and skills within their subjects and ensuring that these are taught, practised and assessed coherently across each year group.
4.3 Literacy, oracy and numeracy
Every subject contributes to students’ ability to read, write, speak and use numerical information effectively.
Teachers will:
· teach relevant academic and subject-specific vocabulary explicitly;
· provide access to appropriately challenging texts;
· model subject-specific reading, writing, speaking and reasoning;
· create structured opportunities for discussion and presentation;
· support students in communicating with accuracy and confidence; and
· identify and address barriers to literacy, oracy and numeracy.
4.4 Learning habits
Students are helped to understand how they learn and to take increasing responsibility for their progress.
The curriculum develops:
· attention and concentration;
· organisation;
· reflection;
· resilience;
· intellectual curiosity;
· independent study;
· collaboration;
· appropriate use of feedback;
· revision and examination technique; and
· responsible use of learning technologies.
Learning habits are developed through engagement with curriculum content rather than being treated as a substitute for knowledge.
5. Breadth and balance
The school provides appropriate breadth across the required areas of learning.
Linguistic
Students develop English language and literacy through English and across the curriculum. They also study modern and classical languages at appropriate stages.
Mathematical
Mathematics develops fluency, logical thought, reasoning, problem-solving and the ability to apply mathematical understanding. Numeracy is reinforced in other appropriate subjects.
Scientific
Students study Science in Year 7 and Biology, Chemistry and Physics separately from Year 8 onwards. Practical work, scientific enquiry, analysis and evaluation form important parts of the curriculum.
Technological
Computing, Computer Science, Design and Technology, Textiles, Food and other appropriate subjects develop digital understanding, technical knowledge, design processes and practical competence.
Human and social
History, Geography, Religious Studies, PSHE and other curriculum experiences develop students’ understanding of people, societies, beliefs, cultures, institutions and the environment.
Physical
PE, Games, Dance and co-curricular sport support physical development, health, teamwork, resilience and enjoyment of active participation.
Aesthetic and creative
Art, Music, Drama, Dance, Design and Technology, English and other subjects provide opportunities for creative thought, expression, performance, interpretation and appreciation.
6. The Middle School: Years 5–8
The Middle School brings together Years 5–8 within a coherent phase while recognising the distinct developmental and educational needs of each year group.
The Head of Middle School has strategic responsibility for the Middle School and works with the Head of Years 7 and 8, the Deputy Head (Academic), Director of Studies, Heads of Department, subject leaders and relevant pastoral staff to ensure:
· coherence and progression across Years 5–8;
· age-appropriate teaching and pastoral provision;
· effective transition between year groups;
· a suitable balance of class-based and specialist teaching;
· access to specialist spaces and resources;
· consistent development of the Royal High Learner Qualities;
· appropriate academic support and challenge; and
· a strong sense of connection and belonging within the wider school.
6.1 Years 5 and 6: rationale
The curriculum in Years 5 and 6 combines secure foundations in English and Mathematics with rich thematic learning, specialist teaching and increasing access to the facilities and expertise of the wider school.
Its development has been influenced by the philosophy of the Reggio Emilia schools and the Chris Quigley framework.
The Reggio Emilia influence is reflected in:
· enquiry and exploration;
· purposeful discussion;
· creativity;
· reflection;
· collaboration;
· interaction with artefacts, spaces and other people;
· engagement with the wider community; and
· recognition that students should be active participants in learning.
The Chris Quigley framework supports the sequencing and development of important subject knowledge, skills and concepts. It helps teachers plan for progression, depth and application while adapting provision to the needs of the students and the school.
The curriculum develops knowledge and vocabulary through connected and stimulating themes. Subjects may be incorporated within themes where this creates meaningful connections and preserves appropriate subject content and progression. Mathematics is taught discretely. English retains a clear and substantial allocation, although texts and writing may connect with wider themes where appropriate.
Students also benefit from specialist teaching and specialist spaces. The balance of class-based and specialist teaching increases as students move through Years 5 and 6 and towards Year 7.
6.2 Years 5 and 6 provision
The curriculum includes:
· English;
· Mathematics;
· Science;
· History;
· Geography;
· Religious Education;
· PSHE and RSE;
· Art;
· Design and Technology;
· Computing;
· PE and Games;
· Music;
· Drama;
· Dance;
· modern languages;
· WOLLOW: World of Languages, Languages of the World;
· Be Inspired; and
· the Royal High 150 Project in Year 6.
WOLLOW introduces students to the diversity and structure of languages and encourages curiosity about communication, culture and the wider world.
The Royal High 150 Project provides Year 6 students with a structured opportunity to undertake extended enquiry, make choices, conduct research and present an outcome. It builds foundations for later independent and project-based learning.
Be Inspired provides academic extension and opportunities to encounter ideas, questions and experiences beyond the immediate taught curriculum.
6.3 Years 5 and 6 curriculum allocation
Curriculum allocations
The tables below show the normal allocation of lessons across a two-week timetable. Each lesson is normally composed of two 30-minute teaching periods. Allocations may be adjusted where necessary to meet pupils’ needs or to support particular curriculum activities.
Year 5
	Subject or curriculum area
	Lessons per fortnight

	English
	10

	Mathematics
	10

	Thematic Curriculum
	11

	Computing
	2

	Physical Education
	8

	WOLLOW and Modern Languages
	3

	Music
	2

	Drama
	1

	Dance
	1

	Be Inspired
	2

	Total
	50


Year 6
	Subject or curriculum area
	Lessons per fortnight

	English
	10

	Mathematics
	10

	Thematic Curriculum
	10

	Computing
	2

	Physical Education
	8

	WOLLOW and Modern Languages
	4

	Music
	2

	Drama
	1

	Dance
	1

	Be Inspired
	2

	Total
	50


The Royal High 150 Project is undertaken in Year 6 as part of the Thematic Curriculum and Be Inspired provision.
The Years 5 and 6 curriculum is organised flexibly by the Head of Middle School. Subjects are incorporated into broader themes where appropriate, although Mathematics retains a distinct allocation. The timetable may therefore be adapted to reflect the needs of a particular cohort and the themes being studied.
The Head of Middle School, working with the Deputy Head (Academic) and Director of Studies, will review the balance and allocation annually.
6.4 Years 7 and 8
In Years 7 and 8, students study a broad curriculum taught increasingly or entirely by subject specialists.
Year 7
	Subject
	Lessons per fortnight

	English
	6

	Mathematics
	6

	Science
	5

	French
	3

	Spanish
	3

	Classics: Latin
	2

	History
	2

	Geography
	2

	Religion and Philosophy
	2

	Computing
	2

	Art
	2

	Design Technology
	2

	Food Technology
	1

	Drama
	2

	Music
	2

	Physical Education and Sport
	6

	Project-Based Learning
	2

	Total
	50


Design Technology, Food Technology and part of the Physical Education allocation are organised through a curriculum carousel. PSHRE is delivered through the wider Middle School timetable.
Year 8
	Subject
	Lessons per fortnight

	English
	5

	Mathematics
	5

	Biology
	2

	Chemistry
	2

	Physics
	2

	Modern Foreign Languages
	6

	Classics: Latin or Classical Civilisation
	2

	History
	3

	Geography
	3

	Religion and Philosophy
	3

	Computing
	2

	Art
	2

	Design Technology
	2

	Food Technology
	1

	Drama
	2

	Music
	2

	Physical Education and Sport
	6

	Total
	50


The Modern Foreign Languages allocation comprises two language blocks of three lessons. EAL provision may replace a language within the appropriate block for multilingual learners.
Problem Based Learning is timetabled in Year 7. Students encounter structured challenges through which they develop collaboration, research, communication, strategic thinking and reflection. PBL complements, but does not replace, the knowledge and skills developed within individual subjects.
In Year 8, the Festival of Ideas provides an opportunity for students to work beyond the normal timetable around a shared academic theme. Students learn from teachers across different disciplines, invited speakers and one another, producing a defined project or outcome.
Across Years 7 and 8, students develop stronger study habits, greater independence and increasing confidence in responding to formal assessment.
7. Year 9: Girls with Goals
Year 9 is a distinct and important bridge between Middle School and the GCSE years.
In some subjects, students begin GCSE courses. In every subject, they lay important foundations for subsequent examination study. Teachers continue to build upon the learning habits developed during Middle School and begin to help students apply these more deliberately to GCSE assessment criteria.
There is an increased focus on:
· greater depth of subject knowledge;
· independent learning;
· interpreting questions accurately;
· selecting and applying knowledge;
· structuring extended responses;
· subject-specific vocabulary;
· examination technique;
· responding to feedback; and
· refining and improving work.
Timetable allocations in Year 9 are as follows. 
Year 9
	Subject
	Lessons per fortnight

	English
	5

	Mathematics
	5

	Biology
	2

	Chemistry
	2

	Physics
	2

	Modern Foreign Languages
	6

	Classics: Latin, Greek or Classical Civilisation
	3

	History
	2

	Geography
	2

	Religion and Philosophy
	2

	Computing
	2

	Art
	2

	Design Technology
	2

	Food Technology or Textiles
	2

	Drama
	2

	Music
	2

	Physical Education and Sport
	6

	RSHE
	1

	Total
	50


Computing, Design Technology, Food Technology or Textiles, and part of the Physical Education allocation are delivered through a curriculum carousel. Each student receives two lessons in each of these four areas. The remaining Physical Education allocation is delivered through the extended Physical Education provision.
At the same time, Year 9 retains a valuable degree of freedom from examination specifications. Teachers use this freedom to make the curriculum relevant, ambitious and engaging and to provide opportunities for curiosity, creativity and intellectual risk-taking.
Students begin the process of selecting GCSE subjects. Assessment information and professional guidance support students in making thoughtful choices that reflect their interests, strengths and developing ambitions while maintaining a broad and balanced curriculum.
8. GCSE curriculum: Years 10 and 11
The GCSE curriculum provides academic challenge, appropriate breadth and increasing opportunities for specialisation.
Students also select optional subjects from the published GCSE offer. The timetable is constructed to enable the greatest practicable number of students to study their preferred combination. Students with SEND or EAL may be offered a reduced timetable with additional support as a reasonable adjustment. 
Subjects provide clear progression from earlier learning and prepare students for the relevant GCSE or IGCSE assessment requirements. Examination preparation is important, but it should not reduce teaching to examination technique or prevent students from developing deeper understanding.
Departments may offer additional qualifications through lunchtime, after-school or twilight provision. These may include GCSE Dance, Greek or a native-language GCSE, subject to demand, staffing and appropriate entry arrangements.
Students develop increasing responsibility for:
· independent study;
· organisation;
· revision;
· acting upon feedback;
· meeting deadlines; and
· monitoring their own progress.
All students follow a core curriculum that includes:
Years 10 and 11
	Subject or curriculum area
	Lessons per fortnight

	English Language and English Literature
	7

	Mathematics
	6

	Science
	9

	Modern Foreign Language
	5

	Option 1
	5

	Option 2
	5

	Option 3
	5

	Extension Option
	3

	Physical Education and Sport
	4

	PSHE and RSHE
	1

	Total
	50


All students study English Language, English Literature, Mathematics and Science. They normally continue with at least one Modern Foreign Language and select three further option subjects.
The Extension Option provides an additional three lessons. For students taking Triple Science, these lessons increase the total Science allocation from nine to twelve lessons per fortnight. Other extension courses (fast track languages, Short Course R&P) may be offered according to the curriculum provision for the relevant cohort.
The precise composition of an individual student’s curriculum may be adjusted where this is appropriate to her needs, prior attainment or Individual Support Plan.
9. Sixth Form curriculum
The Sixth Form curriculum is centred upon A levels while retaining breadth, intellectual enrichment and preparation for life beyond school.The normal Sixth Form programme comprises three A-level subjects. A fourth A level may be taken where this constitutes an appropriate and manageable programme, particularly where a student is studying Further Mathematics. Students may also undertake an academic elective of up to five lessons per fortnight.
	Curriculum component
	Three A levels
	Four A levels

	Option A
	9
	9

	Option B
	9
	9

	Option C
	9
	9

	Option D, where taken
	–
	9

	Academic Elective
	Up to 5
	Up to 5

	Physical Education and Sport
	2
	2

	PSHE and RSHE
	1
	1

	Directed and independent study, enrichment and wider Sixth Form provision
	20 minus the Elective allocation
	11 minus the Elective allocation

	Total
	50
	50


The academic elective programme broadens students’ experience beyond their principal A-level subjects and helps to prepare them for higher education, employment and the wider world. The offer may include an AS or equivalent qualification delivered through the A-level option blocks, as well as courses such as Applied Criminology, British Sign Language, financial services and financial literacy, modern languages, Mandarin HSK, artificial intelligence and robotics, data science, cyber security, medical science, sports leadership and creative writing.
The balance between elective study, directed study, independent study and wider Sixth Form provision varies according to each student’s academic programme. Students taking four A levels necessarily have a smaller independent-study allocation. All programmes are considered carefully to ensure that they are appropriately challenging and manageable.
The wider Sixth Form curriculum includes:
· the Extended Project Qualification and other independent-study opportunities;
· careers and higher-education guidance;
· preparation for apprenticeships and employment;
· physical activity and sport;
· volunteering and community contribution;
· leadership;
· academic societies, lectures and seminars; and
· co-curricular enrichment.
The precise elective and enrichment offer may change annually according to student interest, staffing, partnerships and external qualification arrangements.
10. IB Legacy
This section applies only to the final Year 13 cohort completing the IB Diploma Programme in 2026–27.
For these students, the school will continue to provide the complete taught and core programme required for the IB Diploma, including:
· six subjects across the relevant subject groups;
· Higher Level and Standard Level study;
· Theory of Knowledge;
· the Extended Essay;
· Creativity, Activity and Service;
· Internal Assessments; and
· preparation for final examinations.
The IB Diploma Coordinator retains responsibility for the organisation, monitoring and completion of the programme. Departments will continue to meet all IB curriculum, assessment, moderation and academic-integrity requirements.
This section will be removed once the final cohort has completed all teaching, assessment, results and post-results processes.
11. PSHE, RSE and careers
PSHE and RSE form an integral part of the curriculum from Years 5–13. Provision is age-appropriate and supports students’ personal, social, moral, cultural, physical and economic development.
It helps students understand:
· healthy and respectful relationships;
· physical and mental health;
· personal safety;
· online safety;
· consent and appropriate boundaries;
· equality and respect;
· financial understanding;
· citizenship and participation;
· preparation for adult life; and
· the opportunities and responsibilities of life in British society.
The careers programme provides impartial information, advice and guidance. Students encounter a range of educational, professional, technical and vocational pathways and are not directed towards one route to the exclusion of others.
Careers education includes appropriate opportunities to:
· explore interests and strengths;
· understand the relationship between subjects and future pathways;
· meet employers, alumnae and education or training providers;
· learn about university, apprenticeships and employment;
· develop employability skills;
· undertake work-related learning or experience;
· use appropriate psychometric and research tools; and
· make informed choices at GCSE, Sixth Form and post-school transition points.
The school draws upon the GDST network and Alumnae Network to broaden students’ understanding of possible careers and life beyond school. 
For further details please see the separate Careers and PSHE policies and documentation. 
12. Inclusion and access
All students are entitled to access a broad, balanced and ambitious curriculum.
Teachers maintain high expectations while adapting teaching appropriately for:
· students with SEND;
· multilingual learners and students receiving EAL support;
· bursary students and those who may face financial barriers to participation;
· more able students;
· students with medical or pastoral needs; and
· students with other identified barriers to learning.
Provision may include:
· careful sequencing;
· explicit instruction and modelling;
· scaffolding;
· adaptive teaching;
· vocabulary support;
· appropriate resources;
· support in class;
· small-group or individual intervention;
· Individual Support Plans;
· appropriate examination-access arrangements;
· subject clinics;
· extension and enrichment;
· Aspire lectures, seminars and events; and
· reasonable adjustments.
Teachers are responsible for implementing agreed strategies and ensuring that support enables students to engage with appropriately ambitious learning.
13. Future Learning, digital literacy and artificial intelligence
The school recognises that students need the knowledge, judgement and integrity to learn and work successfully in a rapidly changing technological environment.
The Future Learning Lead oversees the school’s academic approach to digital learning and artificial intelligence. The role includes:
· supporting responsible and effective use of digital technology;
· helping staff understand the educational opportunities and limitations of AI;
· providing professional development and practical guidance;
· supporting curriculum development relating to AI and future-facing skills;
· promoting critical evaluation of digital information and generated content;
· ensuring that technology supports rather than replaces deep learning and independent thought; and
· working with the Deputy Head (Academic), Director of Studies, Network Manager and relevant curriculum leaders.
In Computer Science lessons, subject-specific lessons, assemblies and the Future Skills programme (Sixth Form), students are taught about appropriate uses of AI tools to support productivity and learning and about their limitations, including:
· bias;
· inaccuracy and fabricated information;
· privacy and data protection;
· intellectual property;
· academic integrity;
· overreliance and cognitive offloading; and
· the need to verify information and exercise independent judgement.
Teachers will direct students as to when AI use is or is not permitted in lessons, homework and assessed work. For public examinations, non-examination assessments and the remaining IB Internal Assessments, the school will follow current JCQ, awarding-body and IB requirements.
The Future Learning Lead will work with the DSL and pastoral leaders to support the safeguarding dimensions of digital learning. In accordance with Keeping Children Safe in Education 2026, this includes appropriate education about:
· online safety;
· harmful or inappropriate content;
· online contact and conduct;
· misinformation and manipulation;
· safe and responsible use of emerging technologies; and
· the purpose and operation of the school’s filtering and monitoring arrangements.
The DSL retains lead responsibility for safeguarding and online safety.
14. Assessment and curriculum evaluation
Assessment is used to inform and improve learning, not simply to measure and record it.
Teachers use formative assessment to:
· check understanding;
· identify misconceptions;
· adapt teaching;
· provide feedback;
· plan subsequent learning; and
· identify students requiring support or greater challenge.
Summative assessment provides information about attainment over time and supports reporting, monitoring and intervention.
Students are prepared carefully for public examinations while maintaining an appropriately broad and intellectually ambitious curriculum.
Full assessment arrangements are set out in the separate Assessment Policy.
15. Wider and co-curricular provision
The taught timetable represents only part of the school’s curriculum.
Wider opportunities include:
· academic, creative, sporting and community clubs;
· educational visits and residential experiences;
· cultural activities and performances;
· visiting speakers;
· competitions;
· partnerships with cultural, educational and professional organisations;
· student leadership;
· volunteering and community action;
· academic lectures and seminars;
· independent projects;
· Duke of Edinburgh’s Award;
· careers and enterprise activities; and
· engagement with the GDST and Alumnae Networks.
The Co-Curricular Coordinator supports the organisation and evaluation of this provision.
16. Roles and responsibilities
16.1 The Head
The Head is responsible for ensuring that the curriculum supports the school’s values, strategic aims and statutory responsibilities.
16.2 The Deputy Head (Academic)
The Deputy Head (Academic) has overall responsibility for:
· curriculum strategy;
· academic standards;
· the quality of teaching and learning;
· curriculum breadth, balance and coherence;
· evaluation of curriculum impact;
· academic policies;
· Heads of Department; and
· reporting to the Head, governors and GDST as required.
Heads of Department meet the Deputy Head (Academic) at least once each half-term to discuss relevant curriculum, teaching, assessment and departmental matters.
16.3 The Head of Middle School
The Head of Middle School has strategic responsibility for the Middle School and works with the Head of Years 7 and 8 and other relevant leaders to:
· develop a coherent Years 5–8 experience;
· oversee the distinctive Years 5 and 6 curriculum;
· ensure age-appropriate provision;
· support transition and progression;
· coordinate class-based and specialist teaching;
· promote the Royal High Learner Qualities;
· monitor students’ academic and personal development; and
· evaluate the impact of Middle School initiatives.
16.4 The Director of Studies
The Director of Studies supports:
· curriculum planning and review;
· timetabling;
· subject allocations;
· option choices;
· curriculum transitions;
· construction of GCSE and Sixth Form option blocks;
· academic data and monitoring; and
· communication of curriculum arrangements.
16.5 The Future Learning Lead
The Future Learning Lead is responsible for:
· academic development of digital learning and AI;
· staff guidance and professional development;
· future-facing curriculum opportunities;
· ethical and responsible use of technology;
· collaboration with the DSL on online-safety education; and
· evaluation of relevant digital initiatives.
16.6 Heads of Department and subject leaders
Heads of Department and subject leaders are responsible for:
· departmental aims and priorities;
· the quality and coherence of subject provision;
· schemes of work and programmes of study;
· curriculum sequencing;
· departmental handbooks;
· departmental development plans;
· subject-specific teaching and learning;
· assessment and recording;
· standards of attainment and progress;
· support and challenge;
· professional development within the department; and
· evaluation of curriculum impact.
Departmental handbooks, schemes of work and development plans will be maintained in the agreed location and reviewed regularly.
16.7 Teachers
Teachers are responsible for:
· planning and delivering effective lessons;
· maintaining high expectations;
· teaching the agreed curriculum;
· developing students’ knowledge and subject-specific skills;
· adapting teaching appropriately;
· assessing and monitoring progress;
· implementing agreed support strategies;
· promoting literacy, oracy and numeracy;
· promoting respect and fundamental British values;
· following guidance concerning AI and digital learning; and
· contributing to curriculum review.
17. Monitoring and evaluation
Curriculum provision and impact are monitored through:
· analysis of internal and external assessment;
· examination-results reviews;
· lesson visits and observations;
· work and book scrutiny;
· review of schemes of work and curriculum plans;
· student voice;
· staff discussion;
· parent feedback;
· SEND and EAL monitoring;
· departmental meetings;
· Heads of Department meetings;
· annual meetings involving Heads of Department, the Head and Deputy Head (Academic); and
· review of departmental development plans.
The school maintains and periodically updates an audit showing where fundamental British values and respect for people with protected characteristics are addressed across subjects and wider provision.
Heads of Department and subject leaders will identify strengths, areas for development and appropriate actions through their departmental development planning.
18. GDST professional and curriculum processes
As a GDST school, Royal High School Bath benefits from shared professional expertise and Trust-wide curriculum development.
Relevant processes include:
· GDST subject days, at which subject leaders and teachers collaborate with colleagues from other Trust schools;
· central GDST training and professional-development opportunities;
· access to external and Trust specialists;
· participation in Trust curriculum and teaching initiatives;
· departmental handbooks and development plans aligned, where appropriate, with school and GDST priorities; and
· use of GDST networks to share effective practice and respond to national curriculum or qualification changes.
Staff are expected to engage appropriately with relevant professional-development opportunities and apply useful learning to curriculum planning and classroom practice.
19. Monitoring and review of this policy
The Deputy Head (Academic), supported by the Director of Studies and other relevant leaders, will review this policy annually.
The review will consider:
· statutory and regulatory changes;
· curriculum and qualification developments;
· student needs and outcomes;
· feedback from students, staff and parents;
· changes to staffing or school structure;
· developments in technology and AI;
· the effectiveness of Middle School provision;
· the Sixth Form elective offerthe completion of the final IB cohort.
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